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Aims

High quality teaching and learning allows pupils to make progress in all areas of their development in a culture of
challenge and high expectations. As a staff, we believe that this takes place where there is:

(a) A systematic and explicit development of children’s ability to take responsibility and self-regulate their own
learning, which leads to children taking increasing control and independence as partners in their own learning
journey.

(b) The involvement of families and the wider community in children’s learning.
(c) Effective feedback to children on the progress they are making, and the next steps they could take.

(d) A curriculum and system of lesson delivery which is based on accurate assessment for learning through effective
questioning and finely tuned to match children’s individual learning and wider needs.

(e) A systematic approach to providing targeted support within and beyond the classroom, for those learners who
require it. This may include learners with G&T as well those with SEN.

(f) The opportunity to develop life skills, which enable them to progress to the next stages of learning, and then into
the workplace, including ICT, creativity, thinking skills, flexibility, problem solving, collaboration, and self-confidence
as a learner.

(g) A rigorous development of basic skills in Reading, Writing and Numeracy which underpins the curriculum and
enables children to succeed in all areas of learning.

(h) A shared commitment to developing the whole child within the context of their ongoing social, moral, cultural
and spiritual development.

(i) A culture of “learning for life” embedded across the school, where all learners — children and adults — are engaged
in a process of learning with an explicit understanding of its purpose and a shared enjoyment in its pursuit.

(j) A positive and supportive classroom environment, in which children are encouraged to take risks, learn from their
mistakes and, above all, enjoy learning.

Curriculum

The school currently follows a thematic curriculum, with Literacy and Foundation subjects linked through the
exploration of a theme. Links made are carefully planned to allow children to become expert in a particular topic
(e.g. “Salvador Dali” not “Houses and Homes”). Children should present their learning in a variety of formats (not just
topic books) and should be encouraged to undertake further learning and research independently. Mathematics, PE
and French are taught discretely. PSHE&C and RE are taught both through the thematic curriculum and through
discreet blocks of work. The approximate time allocations within the curriculum for each year group are:

Weekly Annually (within Creative Curriculum)
English | Maths | PSHE&C | Music | PE French | Science | ICT | Art | History | Geography | DT | RE
KS1 | 10 5 1 0.5 2 30 30 18 | 18 18 18 | 18
KS2 | 10 5 1 0.5 2 0.5 30 30 18 | 18 18 18 | 18

The curriculum is reviewed annually, with input from children where appropriate (a substantial proportion of our
current topics were designed by a working party of children). The timescale of a topic is determined by the number
of subject foci and objectives within it, not stretched or shrunk to fit with half-terms. Wherever possible, learning is
geared towards a purposeful, real world outcome, and may include significant events or celebrations (e.g. Olympics).

Day to day planning should always include Objective, Discuss, Model and Key Teaching Point planned with Bronze,
Silver and Gold levels of learning, with the opportunity for children to enter at different levels and make progress
through careful and accurate assessment. The school has adopted the “Rainbow Curriculum” to aid skills
development and to ensure that lessons are pitched at a suitably challenging level.




What is effective Teaching & Learning?

Good teaching enables all children, over time, to make progress in line with their peers. Each lesson contributes one
step towards this. Outstanding teaching enables children to make rapid progress, whether closing the gap against
their peers, or accelerating ahead. It is this rapid progress to which we aspire at East Oxford.

The “five minute lesson plan” format focuses teachers’ attention on the key aspects of the lesson which will enable
this progress to happen. This is a “thinking tool” and is not necessarily used for planning all lessons, but teachers
should be sufficiently confident and comfortable in its use to enable the key elements to be embedded automatically
when planning lessons using the schools’ simplified format.

Why are we learning this?
- Where will learning fit into the big picture

What are we learning?
- Precise learning objective taken from medium-term planning

Some words children might need?
- Key vocabulary and where it will be displayed (e.g. Working Walls, tables, word mats, etc.)

How do we introduce the leaning?
- Model the learning clearly i.e. Demonstrate what you want the children to do

How do we check learning during the activity?
- Assess who gets learning so children can begin tasks when they are ready to and at the right level
- Children move on from one level to another when they have shown learning. We don’t have fixed ability
groups. Key to success is children start on appropriate activities and are able to move ahead and make
progress within the lesson.

What might the next steps be?
- Correcting misconceptions
- Stretching children from learning completed in the lesson

What will trigger the memory?
- Learning is wasted if it is forgotten. Learning should be part of a sequence, and revisited/mentioned in future
lesson to embed the learning.

Children with SEN

For some children with SEN, individual targets and planning may be necessary. A pupil profile is compiled and notes
key information about a child, including their achievements, interests and next steps. These are often informed by
assessments by outside agencies and are written in conjunction with the SENCo.

Aspirations for children should always be that they will make rapid progress and close the gap with their peers.
Learning, however, must always be pitched within the zone which the child is able to achieve with effort and/or
support. This may mean that individual children need pathways which are different from the standard
Gold/Silver/Bronze, and which reflect adapted versions of the class objective or specific objectives relative to that
child. These should be included in written planning.

Presentation

Children’s progress should be evident in their books. Children should take a pride in all their work and may be asked
to recomplete pieces where it is not their best effort.



DUMTUMS is used to show how work is set out.
D - date

U - underline

M — miss a line

T - title

U - underline

M — miss a line

S — Start your work

Handwriting
There is one lesson per week at KS1 on letter formation with daily follow-up activities to embed the skill taught. This

should be the same across KS2 but letter formation will be replaced with spelling/handwriting. Teaching of letter
formation follows the PENPALS style and examples of lower and upper case letters will be displayed in class.

Pen licences will be issued when children have a clear decipherable style and should not be withdrawn.

Marking

Effective Learning and Teaching in East Oxford Primary School means involving children in their learning making clear
what helps them improve and in an atmosphere where all children feel safe and are willing to take risks’. Central to
these principles is a clear, consistent, manageable and informed Feedback and Marking Policy that is in regular use.

We will create a culture of feedback to remove the fear of failure by using language with the children that sees the
level of challenge as an important part of their learning.

I'm glad you asked
about that when you
found it hard. Others
will be able to learn

It's OK, that's
how you learn.

It's OK if you find it
hard. It shows you
are really trying to
work it out.

This is how we learn. If

everything was easy, it when I explain to you.

means you had already
known how to do it, so
there's no new learnina.

When you find something
challenging it is a chance to
learn somethina new.

We believe feedback and marking should provide constructive information to every child about their successes and
improvement needs, in order to close the gap between current and desired performance. Feedback, reading it
where necessary, and acting on it, is one of the most significant aspects of learning. Children need the chance to
improve the same piece of work as without it we will never know what they are capable of. Feedback also informs
future planning and individual target setting.

We will achieve this through clear, consistent and quality oral and written feedback, including marking that responds
to individual learning needs, marking face-to-face with some and at a distance for others.

Summative feedback/marking (60-70% of learning)

Usually consists of ticks and crosses used with closed tasks (e.g. spellings)
This may be self-marked by children or marked as a class or group
Use of next steps prompts for errors can still be appropriate (see below).



Formative feedback/marking (30-40% of learning)

Quality Oral Feedback when a class is working will focus firstly on the learning intention of a task, and secondly and
if appropriate mention other features. Individual face-to- face feedback is often used with younger children.
Wherever possible, this will include next steps targets. Teachers should aim to write this feedback in the books while
speaking to the child.

Quality Marking gives a child information about how well they did against the learning intention of the task and how
to improve and ‘close the gap’ through focused comments giving specific, concrete strategies to help them move
from what they have achieved to what we want them to achieve.

When marking ...

WOW! Be positive. Use ticks to indicate where work is correct. Teachers may use additional strategies (e.g. “tickled
pink” — underlining key positives in pink).

NOW ...

Expect the best work that the child is capable of. Children should correct spellings which you expect the child to
know, identified with the symbol sp. Always comment on poor presentation and, where appropriate, expect the
work to be rewritten neatly. Expect children to edit and improve errors (use arrows to indicate where).

Challenge the child to close the gap using next steps marking. This can include:

e EBI (Even better if). How should the child approach their next piece of work in order to make progress.
e Next steps: Set the child a mini challenge from the differentiation level above to have a go at.
e Next steps: Indicate how the next lesson will build on the current one

(e.g. Excellent use of grid method. Next step: To learn how to do this with decimals).

Where the child is expected to do something, either a correction or a more sustained response, the teacher should
draw a cloud for the child to respond in.

Children should be aware of the criteria against which their work will be assessed, both in terms of the specific
learning intention (e.g. through success criteria); personal targets; and generic expectations (e.g. punctuation).
Children should be encouraged to use these criteria to self and peer assess their own work before marking.

Work should be marked in black pen.

Spelling
Spelling takes place 3 times a week with one ‘Word List’ box per week. Children record spellings in a spelling book

with labelled page numbers. Each box is covered twice a year. Spelling can be linked to handwriting practice.
Spellings are only retained if frequently revisited.



The Classroom Environment

The physical environment has a significant influence on learning. It gives children clear messages about how we
value them and how we value learning and supports independence in learning. In every classroom at East Oxford
there are:

e Working Walls (WW) are displays for English and Maths which support children’s learning. Working walls make use
of a visible display outcomes, modelled examples and success criteria. This approach enables children to know what
they are learning and how this learning process develops over a period of time.

e A Grammar board with a grid for Nouns, Adjectives, Verbs and Adverbs that is frequently added to and is used by
children to expand their vocabulary.

¢ An attractive and inviting Reading Corner/space that supports home-reading with interesting books in good
condition, organised in a child-friendly way

e Class Book on display

¢ A poster of the Four School Rules which may have any individual classroom rules/rewards added to it
- WORK HARD
- SHOW RESPECT
- BE SAFE
- BE HAPPY

¢ A display of the School Handwriting Font (Penpals)
¢ Promotion of Reading Karate through explanation of how to progress through the different colour bands
¢ A poster showing Presentation expectations —- DUMTUMS

¢ High quality displays to celebrate Children’s Work and good models, including examples of writing - mounted and
named and changed or updated to reflect current topics

e Resources available for children to access independently including resources for writing accessible: sentence
menus, writing prompts, dictionaries, thesauri

AND...EVERY CLASSROOM IS ORGANISED AND TIDY

Tribes

The four tribes in school are Kestrels, Eagles, Falcons and Hawks. Children should be encouraged to identify with
their tribe, for example by using tribes as a quick way of dividing the class into mixed ability groups. Children are
awarded tribe points for good attendance, effort, quality work, good behaviour, helpfulness, etc.



