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At East Oxford Foundation Stage Unit we believe that high quality teaching and learning
enables young children to thrive and make progress from their own unique starting point.
Our aim is to provide high quality early years care and education that enables children to
develop independence, well developed social skills, confidence, curiosity and resilience.
This policy details the principles and strategies used at East Oxford Foundation Stage Unit to
promote effective teaching and learning.

Teaching and Learning

At East Oxford Foundation Stage Unit, we know children learn by being active; by
constructing, exploring, experimenting and feeling, hence the importance of learning
through play. Children require opportunities, space and time to repeat, practise and
consolidate what they are learning. Children learn best when they are intrinsically motivated,
for example, working on things that interest them and learning from first hand experiences in
‘real life’ situations. We recognise that each child’s rate of development and learning is varied
and individual. This means there is a need for breadth of experiences.

The Early Years Foundation Stage Framework

The Early Years Foundation Stage framework (EYFS) is the compulsory framework that all
early years settings must follow. It applies to the care and education of children from 0-5 years
of age. There are seven areas of learning which are underpinned by the Characteristics of
Effective Learning. It is these characteristics that enable children to become effective
learners; “They represent processes rather than outcomes” (Early Years Foundation Stage Profile,
2023 Handbook).

The Characteristics of Effective Learning are:

Characteristic What it looks like

Playing and exploring | Finding out and exploring:

Showing curiosity, using their senses to explore the world, engaging in
open ended activity, showing interests.

Playing with what they know:

Pretending objects are things from their experience, representing
experiences in play, taking on a role in play, acting out experiences with
other people.

Being willing to ‘have a go™:

Initiating activities, seeking challenge, showing a ‘can do’ attitude, taking
risk, engaging in new activities, learning by trial and error.

Active learning Being involved and concentrating:

Maintaining focus on their activity for a period of time, showing high levels
of energy, fascination, not easily distracted, paying attention to details.
Keeping trying:

Persisting with an activity when challenges occur, trying different
approaches, bouncing back after difficulties.

Enjoying achieving what they set out to do:

Being satisfied at meeting their goals, being proud when they accomplish
something, being internally motivated to meet challenges.




Creating and thinking | Having their own ideas:

critically Thinking of ideas, finding solutions to problems, finding new ways to do
things.

Making links:

Making links and noticing patterns, making predictions, testing their ideas,
developing ideas about grouping, sequences and cause and effect.
Choosing ways to do things:

Planning, making decisions, checking how well things are going, changing
strategy when needed, reviewing how well the work went.

The EYFS framework specifies seven areas of learning that must shape the learning in early
years setting. All areas of learning and development are inter-connected. They are as follows:

The prime areas:
1. Communication and language
2. Physical development
3. Personal, social and emotional development

The specific areas:
4. Literacy
5. Mathematics
6. Understanding the world
7. Expressive arts and design

Practitioners working with the youngest children are expected to focus strongly on the three
prime areas, which are the basis for successful learning in the four specific areas.

The Physical Environment

The physical ‘enabling’ environment is central to strong early years teaching and learning.
Different areas of both the indoor and outdoor environments are carefully structured and
planned for to meet different aspects of learning. Some of the indoor areas are the
junk-modelling workshop, reading area, malleable and tactile area, writing area, mathematics
area and interactive topic displays. The furniture and equipment are arranged to allow the
children to move around easily and safely between the different areas. Within the provision,
both indoor and outdoor, there are opportunities for exploring, investigating, taking risks and
practising knowledge and skills. The environments should be well managed so that they are
inviting to children. They should be kept ‘fresh’ and well organised so the children can be
independent. They should reflect a balance of what the adults want the children to learn for
their next steps and the children’s interests so that they can show their knowledge.
Children’s work should be valued and displayed promptly.

In addition to the outside gardens the children go on trips within the locality to support their
learning, for example, the local parks to learn about autumn change, trips to the farm to see
the lambing and trips to the local shops. The reception children go to Forest School in small
groups in rotation.



Role of the adult

The key role of all adults is to act as enablers and facilitators of learning. It is essential for staff
to be skilled and have a clear understanding of child development for children to learn and
make good progress. Staff need to engage with the children so that they can get to know
them and build positive relationships. They observe children so that they can respond to
their needs and interests. Through listening to children, we can understand what they
already know, build their trust and scaffold their next steps. Staff work together, modelling
positive relationships to children, to provide activities and experiences to stimulate, sustain
and extend learning.

Staff work closely with parents to build a holistic picture of each child, including their
developmental needs.

Planning and Assessment

Development Matters is used as a foundation for our curriculum. Staff plan through topics
which are ‘open ended’ so that children’s interests can be reflected and supported within the
planning. The topics ensure equal coverage across all areas of learning and offer both a wide
variety of learning opportunities and real experiences, acknowledging that children learn in a
holistic way. They start with experiences familiar to the children and their local environment
and progress to develop a wider knowledge.

Medium term plans are differentiated to reflect the different stages of development,
acknowledging that children develop at different rates. Weekly plans follow the medium
plans and learning is differentiated to meet the needs of both individuals and groups of
children following their next steps. Extension activities ensure that the most able are
stimulated and challenged. It is essential that there is a good balance of adult-focus,
adult-initiated and child-initiated activities for learning and progress to be optimized.
Opportunities for the children to be involved in the planning of activities are also provided
for through discussion. Weekly plans also ensure that the environment reflects the needs

and interests of children and that learning opportunities are developed, deepened and
embellished.

Assessment is observation based and the observations are used to build up an accurate
picture of children’s development and progress over time. Staff observe children, noting the
key learning, and use this information to plan next steps for both individuals and groups.
Judgements consider the whole child and are ‘best fit’; they are supported through
developmental key shifts and essences. Progress is tracked using Pupil Asset and any gaps in
the children’s learning are identified and planned for.

Parental involvement
To have a ‘complete’ picture of a child’s learning and development parental contributions
need to be integral to the assessment process. Home visits are offered to all families on entry



and parents can talk about what their child enjoys doing and about who is special to them, to
ask questions, to share any concerns and to discuss their child’s needs. Over the school year
there are three Parent Consultation Evenings where information on a child’s learning and
progress is shared and discussed; parents are involved in the setting of next steps. Informal
meetings are offered where necessary. Parents are encouraged to be involved in their child’s
school life by changing their bookbag with them and sharing the books at home with them.
They can attend Stay and Play and Stay and Garden sessions and both join in with and
support their child’s learning. Parents are supported on how to help their child at home
through a range of workshops that are offered over the year. Parents are kept updated about
what the children are learning in class through weekly emails. Families have access to the
school EAL library.

Phonics (please refer to the school phonics policy)

Bug club is used for the teaching of phonics. Phase 1is covered in the Nursery and both
Phases 2 and 3 are covered in Reception (extending into phase 4 for those children who are
ready). Reception children have a daily phonics lesson when new learning is introduced, and
previous learning is reinforced. They learn to link sounds to letters, to segment and blend
words both for reading and writing and learn ‘tricky’ words. At the start of each morning
children work in small groups, or one-to-one where necessary, following next steps to both
reinforce and fill any gaps in their learning. The children’s learning is presented in
meaningful ways and makes links to other areas of learning within the provision. Both the
use of props and bug club actions are used to support their learning. As their learning
progresses, they apply their phonic knowledge and skills to: -

e Reading phonetically plausible labels, captions, sentences and instructions within the
environment.

e Reading arange of home-made topic books and bug club phonics readers

e Writing labels, captions, sentences and instructions in meaningful contexts within the
provision, including through differentiated writing frames.

Routines

Staff recognise that young children need the security of a daily routine within which they can
make informed choices about activities within the provision. The routine is supported
through visual timetables within each class. The daily routine allows for extended periods of
free-choice (child-initiated) within the carefully planned indoor and outdoor provision
enabling children to learn and make progress. Children have time to pursue interests at
length and in depth. They have time to explore, rediscover and consolidate without
interruption.

In addition, the Nursery children have an age-appropriate carpet time to introduce new ideas
and concepts and highlight activities within the provision. Each session ends with a whole
group time where learning is consolidated through stories, songs or rhymes.



In reception, at the start of each morning, there is a whole class bug club carpet time followed
by precision teaching in small groups. This is followed by a whole class lesson focusing on
writing through topic work. The children then have free choice of activities, both indoors
and outdoors, whilst groups are taken for differentiated activities following the learning for
the day. The afternoon sessions start with a whole class lesson focusing on aspects of the
mathematics learning. The children then have free choice of activities, both indoors and
outdoors, whilst groups are taken for differentiated activities following the learning for the
day. The day finishes with whole class time where learning is consolidated through stories,
songs or rhymes.

Behaviour Management

We use a positive approach to managing the children’s behaviours. Staff model good
behaviour both through positive interactions with other adults and children and through
timely interventions. The children help to make the class rules and are reminded of them
when necessary. Any undesirable behaviours are discussed with the children and visual
cards are used as prompts to remind children of simple rules. There may be times when itis
necessary to give a child ‘thinking time” so that they can calm down and have time to think
about their actions. This is always followed up with a short discussion with the child to
ensure that they understand the consequences of their actions. Children are noticed and
praised for the good choices they have made; they are rewarded through stickers and other
incentives.

Transition

We recognise the importance for children to experience a smooth and happy transition into
our Foundation Stage Unit (FSU) from home, from Nursery into Reception and then from
Reception into Year 1. Home visits, and visits to either Nursery or Reception, are offered to all
families to support the transition from either home or from another setting to our FSU. If a
home visit is not possible then either the keyworker or teacher will speak to the parents in
school. Children and families new to nursery have the opportunity to visit the setting at least
twice.

During Term 6 Nursery children will meet the reception staff through visits, Reception staff
will come to Nursery to read stories to the children and the children will visit the reception
classes and gardens in small groups. A meeting is held in July for all parents of children who
will starting Reception in September to outline routines and expectations, to answer any
questions and to discuss any concerns. On Transition Day the children will spend time in
their new class with their new teacher.

Staff and Year 1 teachers work together to ensure that the transition between Reception and
Year 1is as smooth as possible. During Term 6 Reception children will start to visit the KS1
areas in small groups and will begin to play with the KS1 children for some playtimes. Small
groups of children will attend KS1 and whole school assemblies on a rota, for example, the
singing assembly. There will be additional visits to KS1 for children who need more support
with transition. Year 1 teachers will come over to the FSU to introduce themselves, to read



stories to the children and to talk about what happens in Year 1. Year 1 children will come
and visit both Reception classes so that Reception children can ask questions about their
learning and routines. On Transition Day the Reception children spend the morning in their
Year 1 or Year 1/2 class.

This policy is to read in conjunction with

Development Matters in the Early Years Foundation Stage
Statutory Framework for the Early Years Foundation Stage
Early Years Foundation Stage Profile, 2023 Handbook
EOPS Phonics Policy

EOPS Safeguarding and Welfare Policy

EOPS Health and Safety Policy

EOPS SENDS Policy



Appendix 1: Areas of Learning

Area of learning

Specific features

Communication and Language:

e Listening and Attention
e Understanding

‘Communication and language development involves
giving children opportunities to experience arich
language environment; to develop their confidence and
skills in expressing themselves; and to speak and listen in

e Speaking arange of situations.’
(Statutory Framework for the Early Years Foundation Stage)
Physical Development ‘Physical development involves providing opportunities

e Moving and Handling
e Health and Self-care

for young children to be active and interactive; and to
develop their co-ordination, control and movement.
Children must also be helped to understand the
importance of physical activity, and to make healthy
choices in relation to food.’

(Statutory Framework for the Early Years Foundation Stage)

Personal, Social and Emotional
Development

e Self-confidence & Awareness
e Managing Feelings and Behaviour
e Making Relationships

‘Personal, social and emotional development involves
helping children to develop a positive sense of
themselves and others; to form positive relationships
and develop respect for others; to develop social skills
and learn how to manage their feelings; to understand
appropriate behaviour in groups; and to have confidence
in their own abilities.’

(Statutory Framework for the Early Years Foundation Stage)

Literacy ‘Literacy developments involves encouraging children to
link sounds and letters and to begin to read and write.
* Reading Children must be given access to a wide range of reading
e Writing materials (books, poems and other written materials) to
ignite their interest.’
(Statutory Framework for the Early Years Foundation Stage)
Mathematics ‘Mathematics involves providing children with
opportunities to develop and improve their skills in
e Number

e Shape, Space and Measures

counting, understanding and using numbers, calculating
simple addition and subtraction problems; and to
describe shapes, spaces and measure.’

(Statutory Framework for the Early Years Foundation Stage)

Understanding the World

e People and Communities
e The World
e Technology

‘Understanding the world involves guiding children to
make sense of their physical world and their community
through opportunities to explore, observe and find out
about people, places, technology and the environment.’
(Statutory Framework for the Early Years Foundation Stage)

Expressive Arts and Design

e Exploring and Using Media and
Materials

‘Expressive Arts and Design involves enabling children
to explore and play with a wide range of media and
materials, as well as providing opportunities and
encouragement for sharing their thoughs, ideas and




¢ BeingImaginative feelings through a variety of activities in art, music,
movement, dance, role-play, and design and technology.’
(Statutory Framework for the Early Years Foundation Stage)

Appendix 2: The Learning Environment (provision)

The physical ‘enabling’ environment is central to strong early years teaching and learning.
Within this there are opportunities for exploring, investigating and practising knowledge and
skills. The environment should be well managed so that it is inviting to children. It should be
kept fresh and well organised so the children can be independent. It should reflect a balance
of what the adults want the children to learn for their next steps and what the children want
to know next. Children’s work should be valued and displayed promptly.

Area of Learning | Expectations

Reading area Topic book display, including labels with key vocabulary.

Storytelling, including props, focusing on key stories.

A range of fiction and non-fiction books.

Age and stage appropriate bug club phonic books.

Opportunities for reading words, captions or sentences where

appropriate.

Bookbag box.

e Bug club phonics books to be kept separately organised under
phase and stage.

Writing area e A wide range of mark-making tools, including pens, sharp
pencils, chalks etc which are age and developmentally
appropriate.

e Arange of different sized and coloured paper; plain, squared,
lined, old cards, envelopes, homemade books.

e Phonic and tricky word mats (Phase 2 & 3) including topic key

word mats.

Handwriting prompts (Pen-Pal based).

Name cards.

Hole punches, staples and rulers for book making.

Writing frames and opportunities for independent mark

making across all areas.




Opportunities for the children to display their mark-making.

Mathematics
(weaved through
the provision)

Interactive displays reflecting the learning for the week for
both Number and Shape, Space and Measures.

Number lines at age appropriate level.

Resources to practise skills and to embed learning.

Maths turn-taking games for children to access
independently.

A wide range of thymes, songs and books.

Funky Fingers
(weaved through
the provision)

Following Alaister Bryce-Cleggs Getting Ready for Writing.
Differentiated activities targeting fine motor skills. This can
either be a specific focus activity or planned into the
provision, for example, cutting, gluing, threading, pouring,
using hammers, cutlery.

Malleable and tactile

Provide a wide and varied range of opportunities across the
areas of learning (for example, playdough, gloop, clay, shaving
foam, gravel, wood shavings, porridge, jelly, spaghetti etc).

Junk-modelling
workshop for open
ended projects

A wide range of materials, accessible for children to select
from, and which are clearly labelled.

Resources for joining materials e.g. glue, paperclips, staples,
masking tape, Sellotape, hole punch, string, wool, elastic
bands etc.

Scissors, pens, pencils.

Picture prompts for ideas.

Interactive topic
display

Linked to Knowledge of the World, what the children have
brought in from home, Forest School or the outside.
Supporting fiction and non-fiction books, including images.

Role-play area

It should enable the children to re-enact their experiences, to
develop their imaginations and storytelling.

The role-play should have carefully selected resources,
including props, real objects, opportunities for writing and
mathematics and clearly labelled.

Adults to model use of area using relevant language and to
respond to the children to scaffold their play.

Role play areas should be changed when the children have
stopped using them.

EAD area

To provide a wide range of well-presented creative resources
that enable children to explore and develop their own ideas.




To focus on process over end product.

Construction, small
world and loose
parts area

Provide a wide range of construction for the children to
follow their own interests.

To keep resources clean and well sorted.

Visual prompts to encourage constructive play

Technology

Opportunities to explore and use everyday technology linked
to role-play (eg tills, telephones, cameras, torches, windup
cars etc).

Yoti play listening stations for stories and music.

Programmes which support the children’s learning on IWB.
Laptops and iPads with software that will support the
children’s independent learning.

Displays

Displays showcasing the children’s learning (photographs
with quotes, models, artwork etc) and interactive displays at

child height.

Outside provision

To provide different areas where the children can be quiet,
noisy, messy etc.

Provide a wide range of opportunities to develop their gross
motor skills, for example, spaces and equipment to enable
children to run, jump, climb, balance, slide, move, pedal,
scoot.

Making the most of what the outdoor environment offers, for
example, large scale play and learning about the environment
and how to take care of it.

Provide opportunities to develop imaginative play using
natural resources.

Provide an environment where they can explore, problem
solve and take risks.

To interact with children’s play and interests and to scaffold
their learning using specific language.

Provide opportunities to apply mark-making, mathematics
and reading to their explorations.

Self-registration

It should enable children to self-register using their name
card, for example, on arrival in class.

The number of children present should be clearly noted for all
to see.

Reception children should also indicate whether they are
having a school meal or a packed lunch.

Visuals

Now and next boards




e Visual timetables
e Communication aid boards.

Appendix 3

Foundation Stage Data Schedule

When

What

Who

Term 1

Barriers to learning sheet to be completed.
Record of Attainment to be completed for Language &
Communication, PSED, Physical Development, Literacy and

Mathematics.

Judgements to be made and uploaded onto Pupil Asset.

Reception and Nursery
teachers

Entry Data form to be completed for Reception and Nursery.

Identify and list low, middle and high starters for key areas of
learning. List EAL, SEN and Pupil Premium children.
(Information is needed for completion of Progress and
Attainment Analysis forms, Term 3).

Complete Comparison of Data form for Reception and
Nursery (Term 1).

Complete Comparison of Attainment ELG with National
Average form (Oct/Nov — see government website for
average data.)

Esther Symmonds

Pupil Progress Meeting. Identify pupils needing additional
support and their next steps. (To be completed by end of
Term 1.)

Alison Isherwood

Term 2

Review children who were behind in key aspects of learning.
Are they catching up? Plan next steps for Term 3.

Reception teachers,
Nursery teachers and
Alison Isherwood.

Term 3

Record of Attainment to be updated for Language &
Communication, PSED, Physical Development, Literacy,
Mathematics, Knowledge of the World and Expressive Arts
and Design.

Judgements to be made and progress (typical, better than.....),
for key areas of learning, recorded on capture sheet (give
sheets to Esther Symmonds). Upload judgements onto Pupil
Asset.

Reception and Nursery
teachers

Complete Analysis of Progress with Attainment forms for key
areas of learning: Listening, Attention and Understanding;
Speaking; Managing Self; Building Relationships; Word
Reading; Writing and Number. (Reception and Nursery)

Esther Symmonds




Complete Comparison of Data form for Reception and
Nursery (Term 3)
Pupil Progress Meeting. Review children and their progress
and their next steps. (To be completed by end of Term 3.) Alison Isherwood
Term 4 | Review Writing for all children. Reception teachers.
Term 6 | Moderate key areas of learning with Year 1 teachers. Reception & Year 1
teachers.
FSP data completed and uploaded onto Pupil Asset the week
before submission to Local Authority. Reception teachers
Complete Comparison of Data form for Reception and
Nursery (Term 6). Esther Symmonds
Record school FSP data on the Comparison of Attainment
ELG with National Average form.
Appendix 4: Transition

“Practitioners and Year 1 teachers should work together to ensure that a child’s transition between
EYFS and Year 1 is seamless. Early Years practitioners should make sure children’s experiences in the
final year of the EYFS are valuable in themselves, and prepare ground for Year 1. It is important that
Year 1 builds on the successful principles and approach encapsulated in the EYFS.” (Early Year’s

Foundation Stage Profile)

Timelines

Additional provision

Term 5

Additional afternoon carpet time introduced mid-afternoon to review
Mathematics’ learning.

Phase Leader and Parental Engagement Coordinator to begin arrangements
for a Term 6 parent workshop for children who may struggle with transition
Year 1.

Additional parent consultations if needed.

Term 6:

Week 1

Phase Leader and Reception teachers to meet to discuss who is going to
need additional support with transition to Year 1.

Week 2

FSU staff to take Reception children for a tour of the whole school in small
groups, focusing on the KS1 areas.

Reception children play out with KS1 children at some playtimes (10.20am or
2pm).

Additional visits for children who may struggle with transition

Week 3

KSI staff to moderate FSP judgements with Reception staff.

Year 1 teachers to come over to read stories to Pearl and Jade children and to
talk about what happens in KS1.

Reception children play out with KS1 children at some playtimes (10.20am or
2pm).




Visits for children who may struggle with transition.

Week 4

Year 1 children visit Jade and Pearl so that Reception children can ask
questions about their learning and routines.

Reception children play out with KS1 children at some playtimes (10.20am or
2pm).

Additional visits for children who may struggle with transition.

Week 5

Parent workshop: How to support your child with their transition to Year 1
for children who may struggle (Phase Leader, Reception teachers and Year 1
member of staff).

Reception children play out with KS1 children at some playtimes (10.20am or
2pm).

Visits for children who may struggle with transition.

Week 6

KSI staff to meet with Reception parents to outline routines, expectations
etc. for Year 1. (KS1 Phase Leader to arrange.)

Reception children play out with KS1 children at some playtimes (10.20am or
2pm).

Visits for children who may struggle with transition.

Week 7

KS1 and FSU teachers meet to discuss both children’s needs and progress
and to plan next steps. This will help KS1 teachers to plan an effective
curriculum and make provision for all pupils.

Transition day — children spend morning in Year 1 or Year 1/2 class.

Ongoing
Term 1, Year
1

Classroom provision planned to encourage independence.
SEN and SAL support continued.




