Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the

2024 to 2025 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data

School name East Oxford Primary
Number of pupils in school 278

Proportion (%) of pupil premium eligible pupils 22%

Academic year/years that our current pupil premium strategy plan 2024-2025

covers

Date this statement was published October 2024

Date on which it will be reviewed October 2025
Statement authorised by Russell Kaye

Pupil premium lead Russell Kaye

Governor / Trustee lead

Christopher Livingstone-
Campbell

Funding overview

the amount available to your school this academic year

If your school is an academy in a trust that pools this funding, state

Detail Amount
Pupil premium funding allocation this academic year £91,370
Pupil premium funding carried forward from previous years (enter £0

£0 if not applicable)

Total budget for this academic year £91,370




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background, or the challenges they face make
good progress and achieve high attainment across all subject areas. The focus of our pupil
premium strategy is to support disadvantaged pupils to achieve their full potential. We recognise
the importance of equipping children with the necessary skills and values required to succeed
both academically and socially by providing them with access to a variety of exciting
opportunities and a rich and varied curriculum.

As a school, we are aware that many of our most vulnerable children are not those who qualify
for Pupil Premium, including those in overcrowded accommodation, with little or no home
language, and with poverty as a result of the high cost of rental in the area. We aim to spend our
Pupil Premium funding in such a way that all vulnerable children, not just those eligible for Pupil
Premium, are able to benefit from the additional funding it brings.

High quality teaching is at the centre of ensuring effective progress for Pupil Premium children,
with carefully planned and scaffolded lessons which allow all to succeed. Nevertheless, the
hugely varied starting points on entry, and the large numbers of children joining the school in all
year groups, mean that precise tailored interventions and tuition are often necessary to close
gaps and accelerate progress for the most vulnerable.

Our approaches are underpinned by the EEF toolkit and by detailed provision mapping which
reviews the impact of each intervention.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number
1 Children are less likely to be supported at home in e.g. Reading and monitoring shows that

these children read significantly less over the course of the year.

2 A number of children require emotional support through a key adult role.

3 Confidence and self-esteem can be low; children lack a wide range of experiences outside of
school

4 There are gaps to close in specific cohorts.

5 Lessons could be further adapted to make the most of latest research on metacognition and

neuroscience to scaffold learning effectively for all children.

6 Some children need support with spoken language, either due to lack of language
experience or EAL.




7 Gaps for PP pupils in attendance have closed over time. There is now a need to sustain this.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Children are less likely to be supported at home in e.qg.
Reading and monitoring shows that these children read
significantly less over the course of the year.

All classes show the impact of Accelerated Reader in line
with evidence based +3 months over the course of the
year.

All classes show overall value-added progress in Reading.

KS2 outcomes rise by at least 10%, and VA for PP pupils
rises to at least 1.5

A number of children require emotional support.

Emotional support is effective and available to all children
who require it. This will be measured using the “Pathways
to Mental Health” document from TISS and is likely to vary
per child.

Confidence and self-esteem can be low; children lack a
wide range of experiences outside of school

A wide variety of enrichment visits and after-school clubs
is evident and PP pupils access at least in line with all

pupils.

There are gaps to close in specific cohorts.

All children who are below ARE make strong progress,
leading to catch-up over time. Effective support is in place,
within and beyond the classroom, to close gaps.

Some children need support with spoken language,
either due to lack of language experience or EAL.

Monitoring shows teachers providing a wide range of
language-rich experiences. Oracy is prioritised for
development and training over the course of the school
year.

Gaps for PP pupils in attendance have closed over time.
There is now a need to sustain this.

Attendance for PP pupils is sustained in line with or above
that of all pupils.

Activity in this academic year

This details how we intend to spend our pupil premium (and
recovery premium funding) this academic year to address the

challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £26,800




£2800

that involvement in Accelerated Reader
increased reading age of children by 3
additional months in 22 weeks.

Activity Evidence that supports this approach Challenge number(s)
addressed
Additional AHT role to EEF evidence shows that high-quality 4
promote effective teaching and learning has the strongest
teaching and learning impact on the progress of pupil premium
across the school — 2 days children.
weekly.
£23000
Oracy There is strong research evidence that 1,4,6
Training £1000 oracy effectively impacts on children’s
attainment across the curriculum
Accelerated Reader National Literacy Trust evaluation shows 1

Targeted academic support (for example, tutoring, one-to-one Cvc
structured interventions)

Budgeted cost: £ 35155.55

teaching phonics
£6824.66

Most studies of phonics are of intensive
support in small groups and one to one with
the aim of supporting pupils to catch up with
their peers. The effects of one to one tends
to be a little higher (+5 months) compared

Activity Evidence that supports this approach Challenge number(s)
addressed
KS2 Catch-Up Tutor — Working with children underperforming 1&4
contribution to tuition across the phase 1:1 and in small groups.
budget The average impact of the small group
£4,453 tuition is four additional months’ progress,
on average, over the course of a year - EEF
Toolkit
After-school targeted Two TAs deliver an after-school reading 1
Reading club — Tas club targeted at KS1 children who do not
£787 read at home.
In class fluency support Our fluency interventions by teachers and 1
£1800 teaching assistants are based on the
Hertfordshire fluency project. This claims
that in just 8 weeks, pupils make on
average 2 years and 3 months progress in
reading comprehension age and gain an
increase in accuracy of 13 months.*
Intervention - Precision 1

4




with small group interventions (+4 months),
but this needs to be offset by the number of
pupils who can receive support - EEF Toolkit.
This was highly effective 22/23 and has been
extended.
PM Intervention - KS1 The average impact of the small group 4
maths tuition is four additional months’ progress,
£6824.66 on average, over the course of a year - EEF
Toolkit
PM Intervention - Speech School run an individual support 5 &6
and language across KS1 programme for each child under the NHS
&2 speech and language team. Progress is
£3478.23 monitored by the NHS team and children
are discharged when targets are achieved.
PM 1:1 Reading support In the previous full school year 50% of 1
across KS2 children receiving daily 1:1 reading made
£3700 accelerated progress with 25% making
expected progress from a below expected
progress level and 1 child remained below
expected progress.
PM Intervention - SEN ) ) ] ] 1
Reading support UKS2 Reading comprehension strategies are high
impact on average (+6 months). Alongside
£980 S ,
phonics it is a crucial component of early
reading instruction — EEF Toolkit
Home/school spelling The average impact of homework is 1
support programme - positive across both primary and secondary
Spelling Frame school (+5months) - EEF Toolkit. Children
have been given access to this programme
£400 to use at home.
KS1 Reading catch-up Historically, progress by children involved in 1
intervention - Reading Reading Quest programme has been strong.
Quest
£5,400
Emile Purchase Emile Maths-based learning 4
£508 programme for use in Maths lessons.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £44424.66

Activity Evidence that supports this approach Challenge number(s)

addressed




Pastoral Lead involvement
in attendance
£3500

employed to release the senior
administrator to focus on attendance one
day weekly.

Pastoral Lead £15,000 2,3
Social and emotional learning approaches
have a positive impact, on average, of 4
Play Therapy £4500 months’ additional progress in academic
outcomes over the course of an academic 2,3
year — EEF Toolkit
Key adult training TISS evidence shows strong impact on 2,3
£600 behaviour and emotional wellbeing (cf.
research work of Louise Bomber.
Key adult 2,3
£7000
Subsidise trips Many PP children lack a range of experiences | 2,3
£3000 and are not engaged with activities of visits
of this nature outside school.
Subsidise clubs £4000 2,3
A part-time administrator has been 7

Total budgeted cost: £ 106,380.21




Outcomes for disadvantaged pupils

Outcomes for disadvantaged pupils were strong at the end of KS2 2024.

80% of PP pupils achieved the expected standard in English and Maths combined in 2024, and 73% in
2025. This is significantly above the national results for all pupils.

Internal data for PP children suggests that this pattern is evident across most cohorts.

Children are less likely to be supported at home in e.g. Reading and monitoring shows that these
children read significantly less over the course of the year.

In Key Stage 1, children below the expected standard in phonics are targeted through the use of
precision teaching delivered by a skilled Teaching Assistant. The phonic skills of children are regularly
assessed to quickly identify those requiring intervention and the precise sounds they need to learn and
use. At the end of Year 1 (June 2025) the Phonics Screening pass rate was 74% for all children with 71%
of Pupil Premium children achieving the expected standard. In Year 2 the Phonics Screening pass rate
was 94% for all children in the cohort. No Pupil Premium children were retested as they all passed in
Year 1. At the end of Key Stage 1, 100% of Pupil Premium children had passed their reading SATs and
achieved the expected standard, outperforming the cohort at 71% (June 2025). Pupil Premium children
had been supported through the year by targeted interventions. This has included a catch-up
programme Reading Quest delivered by a trained tutor from Quest for Learning, who work towards
closing the gap for the most disadvantaged children in Oxfordshire. In addition, Pupil Premium children
have been targeted through regular, in-school 1-to-1 reading with an adult and through attending an
after-school Reading Club.

Across school, with a particular focus on Key Stage 2, developing consistency in the teaching of reading
has continued to be a focus particularly for disadvantaged children. Teaching Assistants have had
further training to develop their skills when working with children in small groups or when listening to
them read 1-to-1. Guidelines have been reviewed for reference and support and continue to include The
Hertfordshire Fluency Project. Alongside a more consistent approach to teaching reading in small
groups (with a focus on fluency), regular 1-to-1 reading with an adult and a focus on skill-based
teaching has ensured that Pupil Premium children have mostly outperformed their cohort. The school
has also made use of the ARCh (Assisted Reading for Children) charity in Years 3 to 5 to support some
Pupil Premium children who do not read at home.

Pupil Premium children compared to their Cohort:
Year 3 = 64% ARE (cohort 74%)

Year 4 = 100% ARE (cohort 69%)

Year 5 = 80% ARE (cohort 72%)

Year 6 = 100% ARE (cohort 94%)

Pupil Premium children in Year 6 have been targeted through twice-weekly intervention by the Reading
Lead/Deputy who has provided highly-skilled support with all Pupil Premium children passing the end of
Key Stage 2 reading SATs.




A number of children require emotional support.

33 children received emotional support via the pastoral system, and for a number, strong gains were
observed in their behaviour and/or anxiety levels. Behaviour and ethos continue to be a strength of the
school. Key adult has been effectively implemented across the school, with 6 staff having timetabled
key adult interventions (3 x SLT, 2 x TAs, 1 x Assistant SENCo). The pastoral lead continues to provide
timetabled therapeutic support. Individual case studies show significant gains in confidence and
engagement. 5 children have accessed specialist play therapy.

Confidence and self-esteem can be low; children lack a wide range of experiences outside of school

The school has continued to offer an exceptional range of enrichment opportunities. The school
delivered 27 clubs this year.

A very wide range of trips and visits were delivered across KS1 and KS2, with a wide range of
“additional” activities logged. KS2 children typically take part in one coach visit each half-term, and
these have included St Paul’s Cathedral, film making at Sky Studios, Go Ape, Brentford FC, watching
England play at Wembley, Gullivers Land etc, ice skating etc. Pupil Premium funding has allowed for all
of these activities to be subsidised or free places allocated so that they are open to all children. 9
children received subsidies for the school residential.

There are gaps to close in specific cohorts.

As of September 2025, PP gaps are minimal compared to all pupils. (+ indicates where PP pupils exceed
data for all pupils).

Cohort Read Write Maths
Current Y6 +12% +14% +6%
Current Y5 +37% +23% +11%
Current Y4 -15% -5% -13%
Current Y3 +8% +2% +1%
Current Y2 +20% +29% +14%

This builds on the rapid progress made particularly during the 2023/24 year (see previous report), and
shows PP achievement to be sustained and more embedded. Only in current Y4 are PP children typically
behind other pupils.

Data for progress - appended - shows that this is the result of typically strong progress by PP children.




Lessons could be further adapted to make the most of latest research on metacognition and
neuroscience to scaffold learning effectively for all children.

The Headteacher has completed a 6 day neuroscience course with Reading University. This has led to
specific changes in practice across the school, most notably the allocation of “key adults” for
vulnerable children based on a deeper understanding of attachment needs; and the development of
strategies to promote and develop sticky knowledge across the school. Two further members of SLT
have completed this training in 2024-25, and this has fed into initiatives eg retrieval practice, key adult
practice, which have made a difference to PP children overall.

Some children need support with spoken language, either due to lack of language experience or
EAL.

16 pupils across school have received targeted EAL support. This has focused on fluency, complete
beginners, and social stories/adjustments for children entering the UK system with significant social
differences. This has included a strong focus on reading through textual analysis, reciprocal reading,
reading and sharing books in home languages through the language library. Children are grouped
according to DfE EAL levels and receive several sessions each week. This is a significant reduction in
intake from the two previous years.

Attendance for PP pupils is typically lower than for non-PP pupils.

Attendance during 2023-24 was low for PP pupils. During 2024-25, it rose from 91.5% to 92.9%, which
is much closer to that of all pupils.. Overall school attendance was 93.6% overall. Children have been
targeted through TAF/Early Help support, attendance meetings and the letter systems. Additional
capacity in the office has supported this.




Reading
Progress for children starting the year < ARE

Cohort Autumn-mid 2024 End of year 2025 Progress
Year Noof | Noof | Noof | Well Below | Just Well Below | Just Noof | Typical | Rapid
group | PP PP PP below below | below below | PP
with <ARE <ARE
SEN
1 8 2 2 0 0 2 0 3% 0 3 0 0
(25%) (38%)
2 8 3(x |5 2 0 3 2 0 0 2 2 3
EHCP | (63%) (25%) | (40%) | (60%)
)*
3 12 3(x |5 2 2 1 2 1 2 5 4 1
EHCP | (42%) (42%) | (80%) | (20%)
)
4 7 0 3 0 1 2 0 0 0 0 0 3
(43%) (100
%)
5 15 2(x |4 0 2 2 0 2 1 3 3 1
EHCP | (27%) (20%) | (75%) | (25%)
)
6 14 2 4 0 0 4 0 0 0 0 0 4
(29%) (100
%)
*One EHCP in process. *Year 1: One child started the year at ARE.
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Writing
Progress for children starting the year < ARE

Cohort Autumn-mid 2024 End of year 2025 Progress
Year | No No of PP No of PP | Well Below | Just Well Below Just Noof PP | Typic | Ra
grou | of PP | with SEN <ARE below below | below below | <ARE al pid
p
1 8 2 4 0 2 2 0 3 0 3(38%) |2 1
(50%) (50 | (2
%) 5
%)
2 8 3 (Ix 5 2 0 3 2 0 0 2(25%) | 2 3
EHCP)* | (63%) (40 | (6
%) 0
%)
3 12 | 3(x 6 1 3 2 1 4 1 6 (50%) | 3 1
EHCP) (50%) (50 | (17
%) %)
4 7 0 2 0 1 1 0 0 2 2(29%) |1 1
(29%) 50 |6
%) 0
%)
5 I5 | 2(1x 4 0 2 2 0 2 3* 5033%) |3 1
EHCP) (27%) 75% | (2
) 5
%)
6 14 |2 4 0 1 3 0 0 2 2(14%) |1 3
(29%) (25% | (75
) %)
*One EHCP in process. *Year 5: 2 children started the year at ARE
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Mathematics

Progress for children starting the year < ARE

Cohort Autumn-mid 2024 End of year 2025 Progress
Year Noof | Noof | Noof | Well Below | Just Well Below | Just Noof | Typical | Rapid
group | PP PP PP below below | below below | PP
with <ARE <ARE
SEN
1 8 2 4 0 2 2 0 2 1 3 1 2
(50%) (38%) | (25%) | (50%)
2 8 3(x |5 2 0 3 2 0 1 3 3 2
EHCP | (63%) (38%) | (60%) | (40%)
)*
3 12 3(x |4 0 4 0 0 3 0 3 3 1
EHCP | (33%) (25%) | (75%) | (25%)
)
4 7 0 1 0 1 0 0 0 1 1 0 1
(14%) (14%) (100
%)
5 13 2(x |3 0 1 2 0 1 1 2 2 1
EHCP | (23%) (15%) | (67%) | (33%)
)
6 14 2 3 0 0 3 0 0 2 2 1 2
(21%) (14%) | 33%) | (67%)
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*One EHCP in process. *Year 6:1 child started the year at ARE
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